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New Resources

1. CCLB: EAL/ESL Literacy Orientation Kit
2. Achév: National LINC Curriculum Guidelines (NLCG)
3. Achév: National LINC Online Curriculum (NLOC)
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Introduction to the Literacy Orientation Kit

PY What iS your cu rrent role? Where would you like to start your learning experience today?
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EAL/ESL Literacy Quiz: True or False?

1. EAL literacy learners speak a language with a non-Roman alphabet,
such as Mandarin or Russian.

FALSE: While it's possible for a Mandarin or a Russian speaker to also
be a literacy learner, it's not because of their alphabet. EAL literacy
learners can’t read in their own language or in any alphabet.

Learners who are literate in a non-Roman alphabet have full literacy
skills which can be transferred into their learning of English.

Developing literacy in any language rewires your brain.



EAL/ESL Literacy Quiz: True or False?

2. EAL literacy learners have no literacy skills and can’t read or write at
all.

FALSE: Some learners are learning foundational literacy skills, such as
holding a pencil or reading their own name, but most learners have
some literacy skills. Literacy exists on a continuum.



EAL/ESL Literacy Quiz: True or False?

3. EAL literacy learners learn differently than other learners.

TRUE: Literacy learners usually have fewer formal learning strategies
than non-literacy learners and learn best with teaching that is primarily
oral, involves movement and manipulating real objects, and is explicit.



EAL/ESL Literacy Quiz: True or False?

4. EAL literacy learners may also have difficulty with numbers, pictures,
and technology.

TRUE: Literacy learners often have little experience with numeracy,
visual literacy, and digital literacy.




EAL/ESL Literacy Quiz: True or False?

5. EAL literacy learners are difficult to teach.

FALSE: Most EAL literacy learners are a joy to teach. They tend to be
curious, motivated, and highly engaged. However, instructors need
support in knowing how to teach literacy.




Introduction to the Literacy Orientation Kit

What is EAL/ESL Literacy?

LINC instruction for learners with 0-9 years
of previous formal education

Learners are learning to read and write for
the first time, in a language they are just
learning to speak

Learners have interrupted formal education
Includes explicit instruction in language and
literacy skills

Includes learning strategies, numeracy,
visual literacy, and digital literacy
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Introduction to the Literacy Orientation Kit

Who are EAL/ESL Literacy Learners?

e Fall on a spectrum of literacy skills

e Come from any country, but primarily are
in Canada as refugees

e Can be any gender but are primarily
women

e Any age, religion, culture

e Bring many strengths to the classroom




Purpose of the EAL/ESL Literacy Orientation Kit

1. Intended audience

e New instructors in EAL/ESL Literacy
Experienced instructors in EAL/ESL
Literacy

e LINC instructors who teach classes
with non-literacy and literacy learners

e Program
coordinators/managers/administrators

e Support staff who work with EAL/ESL
Literacy learners




Purpose of the EAL/ESL Literacy Orientation Kit

1. Intentions of the Kit

e To provide EAL/ESL literacy instructors with
information about teaching EAL/ESL literacy

o Learners J@ ;
o Approaches /™
o Language skills

o Literacy skills

o Additional skills

o Teaching and learning resources p
e To support instructors so that they can ﬂ/l i
support learners




Features of the Kit

Online

Free

Topics are linked and interconnected
Visuals/graphics

Quick start guide: Start teaching fast
Section summaries with key points
Practical

Written in accessible language
Informative for instructors of different
experience levels

Comprehensive
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ESL Literacy
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Quick start guide
to Teaching EAL/ =
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Overview of the Kit:
Quick Start Guide to Teaching EAL/ESL Literacy

1. What is EAL/ESL literacy?

2. What is taught in EAL/ESL
literacy?

3. What can | expect when | am
teaching EAL/ESL literacy?

4. How do | teach EAL/ESL literacy?

5. What are key resources for
teaching EAL/ESL literacy?




Overview of the Kit: EAL/ESL Literacy Learners

1. Definitions of EAL/ESL literacy

2. Myths and Facts about EAL/ESL
literacy learners

3. Common strengths and challenges
of EAL/ESL literacy learners

4. EAL/ESL literacy and
intersectionality

5. EAL/ESL literacy and learning
disabilities and neurodivergence

6. Trauma-informed practice

/. Universal Design for Learning




Overview of the Kit:
Core Approaches to Teaching EAL/ESL Literacy

1. Teach oral language first

2. Explicitly teach literacy skills
Use learning materials that are
appropriate for literacy learners
Consider brain space/cognitive load
Create routines

Use hands-on learning

Use LEA (Language Experience
Approach)

8. Use whole-part-whole

9. Scaffold learning

10.Recycle and spiral learning

@
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Overview of the Kit:
Essential Considerations for EAL/ESL Literacy

- | =
1. Availability for learning e

2. Oral language ==
3. Knowledge and experience N




Overview of the Kit:
Language Skills for EAL/ESL Literacy

1. Teaching listening and speaking
to EAL/ESL literacy learners

2. Assessing listening and speaking
tasks with EAL/ESL literacy
learners




Overview of the Kit: Literacy Skills for EAL/ESL Literacy

The progression of literacy learning
Texts and meaning

The Development of Literacy Skills in the CLB

N

The sounds of English
P h O n | CS y S | g ht WO rd S y I ette r Letters Words ?::::;ce Sentences Paragraphs
formatlon and Spelllng patte rns Texts and meaning (Intensive) Texts and meaning (Ongoing)
b
5 R d . h . The sounds of English {Intensive) The sounds of English (Ongoing)
- ea I n g Co m p re e n S I O n Letter formation | Phonics, sight words, and spelling Phonics, sight words, and spelling
(Intensive) patterns (Intensive) patterns (Ongoing)

6. Writing sentences and short

Reading comprehension (Intensive)

paragraphs AT
7 F I u e n Cy (Intensive) (Intensive)

Fluency (Intensive)

8. Assessment of reading and writing
tasks




Overview of the Kit: Learning Strategies, Numeracy,
Visual Literacy, and Digital Literacy

Formal learning strategies
Numeracy

Visual literacy

Digital literacy

BN~




Overview of the Kit: EAL/ESL Literacy and the CLB

Levels of EAL/ESL literacy

CLB Foundation Literacy (FL)

CLB 1L CANADIAN LANGUAGE BENCHMARKS:
CLB 2L Coamers (LD

CLB 3L
CLB 4L
. Continuum of Literacy Skills
. Needs assessments
9. Pace of learning ST NT
10.EAL/ESL literacy and PBLA SUPPORT KIT

11. Profiles of an EAL/ESL literacy
class '
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Overview of the Kit: EAL/ESL Literacy Learners in Class

1. Dedicated single-level and mixed-
level EAL/ESL literacy classes

2. EAL/ESL literacy learners in non-
literacy classes

3. EAL/ESL literacy in online, hybrid,
or high-flex classes




Overview of the Kit: Teaching and Learning Resources

1. Considerations for materials for learners
2. Resource bank for learner materials
3. Resource bank for instructor materials

Mary buys teq.



CCLB Literacy Resources

mwmm CLB: ESLFOR ALL
g SUPPORT KIT

Literacy skills, Suggestions
strategies, and and strategies
supports for literacy
needed to planning and
achieve the CLB assessment
outcomes

Used to
store
portfolio
artefacts
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for introducing
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Placing Literacy Learners Resource Package

PLACING LITERACY LEARNERS,
AND ASSIGNING AND REMOVING L
FOR LITERACY DESIGNATIONS

Resource Package for Programs: USER GUIDE

2025
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RESOURCE PACKAGE FOR PROGRAMS: / r
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RESOURCE PACKAGE FOR PROGRAMS: &t
PACKAGE # 2
ADDING AN L DESIGNATION
RESOURCE PACKAGE FOR PROGRAMS:
PACKAGE # 3

REMOVING AN L DESIGNATION

https://www.language.ca/assigning-removing-l-designation//




National LINC Curriculum Projects

National LINC Curriculum Guidelines National LINC Online Curriculum

ofu-o n IC w National LINC
k Online Curriculum
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nlcg.achev.ca

® Livesince January 15, 2025

e National LINC Curriculum Guidelines:

o]
o]

supports modernization of the LINC program.
enables the development of language training
content to help newcomers improve official
language skills, increase autonomy, and achieve
greater community mindedness.

e Key foundational resources leveraged:

o]
o]

CLB-based standards/methodologies (CCLB)
Settlement Language Training Technology
Standards (New Language Solutions)

A framework developed by Achév through
Overlap Associates, 2022-23
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Guiding EDIl

inci . tions Inﬂmqioml Task-Based i
Prmz::zs o Cnn;?:::c Practices Approach
Types of Classes Delivery Mode EAL Literacy Glossary
National LINC ey - h. l'phu\x
- T - y i
Curriculum i : b
Guidelines

Get Started —

EAL Literacy Stage|-CLB 1-4 Stage Il-CLB5-8

EAL Literacy is for learners in the LINC Stage | learners accomplish tasks for Stage Il learners work on community,
program who need literacy support in the community. educational and education and werkplace tasks with
reading and writing. workplace settings. an increased focus on language for

the workplace.

LEARN MORE ——> LEARN MORE —> LEARN MORE —>


http://nlcg.achev.ca

Gratitude to
our
contributors...
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Website Sections

National LINC
Curriculum

® How to Use the NLCG Guidelines

e Essential Components
e Real World Tasks
® Detailed Sample Tasks

How to Use the
National LINC
Curriculum
Guidelines
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Essential

Components

Guiding Principles for LINC
EDII Considerations for
LINC

Instructional Practices
Task-Based Approach
Assessment

Types of Classes

Delivery Mode

EAL Literacy

(Glossary)

A\ achév
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Guiding Principles for LINC  EDII C for LINC

National LINC
Curriculum
Guidelines

Get Started —
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Stage |-CLB 1-4 Stage Il -CLB 5-8

Stoge | learners accomplish tosks for the
community, educotional and workplace settings.

Stage Il les




What are the Essential Components?

Guiding Principles
The ideas and
guidelines that inform
the design of LINC
programming

EDII Considerations
The values and beliefs
around fair treatment
and accessibility for all
people

Instructional Practices
Methods and ways in
which instructors
choose, develop and
deliver learning
content

Task-based Approach
An approach to
language instruction
that centres learning
on real-world
communicative tasks

Assessment
Assessment strategies
and tools, and the
ideas and theories that
inform them

Types of Classes
Different approaches
to LINC delivery to
meet learners’ diverse
needs

Delivery Mode
Different types of
delivery modes, such
as in-person, online,
blended and hybrid

Literacy

The development of
basic language ability
and literacy skills from
Foundation L to CLB 4L

suenlcg




Sample: Subtopics within an Essential Component

Ju'n I cg Home  About  Comtoct

Guiding Principhes for LINC  EDH| Conaidorntions for LING Instructional Fractices Task-Based Approach

. Haome » How ta Use the Motional LINC Curiculum Guidelines Guiding Principles for LINC

Assoamment  Types of Oasses

Q &

Ddivery Mode  Literocy  Glassary

Guiding Principles .
for LINC N

Lot
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- i

The guiding principles are the ideos and
guidelines that inform the design of LINC
programming. They include the benchmarks,
fromeworks and stondaords that guide learner and

Apcessibility and
Universal Design far
Learning [UDL)

program outcomes as well os considerations for

Adult Leaming
Principles

Conadion Longuage
Benchmarks [CLB)

classroom and learning content. In this section.
there is information about each of the guiding
principles ond the unigue role they play in LINC
program delivery.

By following these guiding principles and

<o

A

L]
e e

=P

understanding their importance, instructors and

S C e Based
organizations con ensure LINC |earners across B v

Digital and Media
Literocy

EAL Literocy Learners

Instruction
Conoda have the opportunity to be octive,
engaged participonts in their own learning and
skills development.
-
[
s]w[iw
=
-

2
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Essential

Component

>

Guiding Principles
for LINC

>

Placement and
Progression

Placement and Progression

The Maticnal LINC Plocement ond Frogression Guidelines (MLUPPGE| provides guidonce for plodng ond progressing learners in LINC courses bosed on their CLB
prafies. These guidelines ensure o consistent interpretotion of CLE assessment results for oll MG leormers oorass Canoda.

The mitial placement of leomers m o UNC closs i based an the results of their Conodion Language Benchmaores Placemient Test (CLBPT), which menswres
praficency in listening, speaking. rending ond writing. Based on these results. leomers are assigned CLB levels for each skill on the CLB scale of communicative
competence. The plocement berchmarks in eoch =kill can rorge fram pre-benchmork (Pre-CLE) to LB 8. Thess results comprises the learmers” CLE prafile. Bosed on
these profiles, keomers ane ploced in UMC progroms.

i the learmess CLB profile i consistent {that is, CLA lewels far oll skills wory by 0 moximum of one bkeved), the komer is placed in o UNC course where they will focus
an the CLA levels following the level they hove demonstroted or ochieved. W'hen plocing o keomer in an integrated skill course, mone weight & typically given to
Istening and speoking (LB prafiles, Here are o few exomples:

= Exomple 1: If o l=omer hos ossessment results of CLE 3 in eoch of the fouwr skills (listening 3, speoking 3, reading 3, writing 3, they ome ploced in o LINC 4

course.
= Exomple 2 If o l=omer hos CLE levels of istening 4, speaking 3, reading 3, writing 3, they are ploced in o LINC 4 cowrse.
= Exomple X If o l=omer hos CLE assessmert scores of listening 4, speaking 4, reading 4, writing 4, the student will be ploced in a LIMC B course.

if a learner hos an imegulor CLB profile (CLE levels for different skills vory by 2 or mare leveds), siall-specific courses moy be beneficiol. if these are not owailoble, the
assessar holisticolly evoluotes where to ploce the learmer, considenng other foctoes such as learmer’s goals, prioe leaming and their kength of stoy in Corado. In
genenal, plocement or progression should alsmoys be aimed at o level wherne the leorner will be challenged but nat overwheslmed. The guidefines for progressng
lzomers into a new course one the some os the guidelines for initial plocement.

¥eep in mind thot ossessment resufts moy not be accunate far keormers with learning disobilties; physicol disobilties ncluding vision, beoring and speech
impairment; and learners whao are neurcdivergent. Leamers whao ore literote but who are not familior with the Romaon alphobet may score lower on reading and
wWriting assesoments.

EAL Literacy Leamers

Useful Resources and References
Related Essentiol Components

EAL Literocy learmers typically soore loweer on reading and writing placement o
placed bosed on their list=ring ord =speaking benchmarks may nesd considerobl
Iwith same keved of EAL Beracy) will lkehy still benefit from EAL Beracy instructi

enchmarks (CLE)

 EAL Literocy Learners

Extemal Resources

© CLB: ESL for Adults

 CLE: ESL for AL
References
* Centre for Canadian L ccLs).

Your Canadian Languoge Benchmarks Placement Test (CLBP
your Canadion Language Benchmarks Placement Test (CLBPT) Assessment Report:

—————

g
Report: English, PDF-£-073 | Understanding
for Conadion Languoge Benchmoarks




Website Sections

How to Use the NLCG
Essential Components
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JU° nlcg Hame  About  Camtact Q & 1 Home ¥ Haw to Use the National LING Curricubum Guidelnes > (EAL) Literacy

Guiding Princlpics for LINC  EDIl Concidomtions for LINC  Instnactional Froctices  Task-Based Appeooch  Asscsoment  Typesof Oisscs  Oclivery Mode  Utorocy  Glossary

EAL Literacy

<

EAL Literocy describes the development of baosic

| f'n F i language ability and literacy skills from Foundation
| b O

thl Onﬂl LI N C ” ' . ¢ '] i “ u . literacy learners are developing both language and
Curriculum

Guidelines

L to CLE 4L and is informed by both the CLE and

the Continuum of Literacy Skills in ESL far ALL. EAL Banking ond LT (T 7T
Mumeracy Recreation

literacy skills simultoneously. They ore o diverse

group of learners and typically hove between 0 to 9
years of formal education before coming to Conoda.
They work towards the same competencies as non-
literacy learners but with increased support,
literacy-appropriate learning approaches and

explicit instruction in literacy.

Equity, Diversity and Education and Employment — At the
This section incluedes real-world tosk guidelines and Inclusion Leamning Warkploce

detailed somple tasks in 14 different themes which
focus on bosic communication in community,

educationol and workploce settings.

(=) eese) ]

Emplayment — Finding Getting Around and Global Citizenship
o job Transpartation

o:o g ‘ .@ ‘
Health and Wellness Home and indigenization

Neighbourhoad

EAL Literocy Stoge |-CLB 1-4 Staoge Il-CLB5-8
EAL Literncy is for learmers in the LING program Stoge | learmers occomplish tasks far the Stoge Il leormiers wirk an community, education
who need Iiterocy support in reading and writing. community, educational and workploce scftings ‘ond workploce sosks with on increased fous an

EH

L ]

LEARNMORE —

Shapping Sacial Connectians
and Relationships




2 Home ¥ How to Uss the Notional LINC Curiculum Guidelines > Stoge| » Global Citizenship

This theme focuses on the communication skills
neaded to understand global connections and
oddress soclal, political, envirenmental and
economic lssues that affect everyone.

Stage I
Global Citizenship

Stage 1:
CLB1-4

Global
Citizenship

Choose a CLE kevel by cheking below to occess information about Real-World Tasks and Detailed
Sample Tasks for this theme.

OO

OO,

cei ciez cles cLe 4
VIEW ALL CLE LEVELS
Listering ] [ Speaking ] [ Reading ] [ Wiriting

Sample Real-World Tasks @

Listening

,
Q-
Listen to 2-3 word, simple instructions for

sofely cleaning reusabée lunch contriners and
metal straws.

Camprehanding instructians

Undrstand very shart, simpls irstructions,
commands ard requests reloted to immediate
personal needs.

» ldertifies words ar pheases thot indicots
pasitive or regative commands.

»  Indicates comarehension with apEropriate
verbal ar nea-verbal requests.

Listen to two or three words reloted to the
Diwoli celebration.

Camprehending Infarmatian

@ -

Listen to 3-5 simple do's and dan't
instructions far reducing water usage ot
home.

Camprehanding Instructions

Urdarstand shart, simpls, comman
instructions, commands and dirsctions
requests reloted b immediate personal
ez,

= kdentifies numbers.
»  identifies words ar phrases thot indicote

pasitive or negative comma

Listen to 2 or 3 simple sentences obout o

Comprahanding Infarmotian

@ -

Listen to a short presentation with 2-4 steps
on how to donote your refundable conginers
‘o a bottle drive to roise money for o free:
breakfast program in your community.

Caomprahanding Instructians

Urderstand instrctiors and directan
requests related ta fomilar, everyday
situaticns of immedicte parsanal relevance.

= dentifies bosic connectars related to time:
[mow; then, before, afted and ploce (this,
thest, heve, thered.

Resperds with carrect actians ta
instructions.

Listen to a description of 3-5 sentences fram
several cossmates describing when they
celebraote Mew Year ond some activities they




Stage 1.
CLB 14
>

Global
Citizenship
>
Real-World
Task
Guidelines:
Stage I CLB 3

,ﬂf'nlcg Home  About  Comtoct

Guiding Principles for NG EDHI Considerntions for LING  Insructional Fractices

Real-World Task
Guidelines:
Stage |

CLB 3

Global Citizenship

Possible Topics

Task-Bosed Approach  Assessmert Typesof Oasses  Daivery Mode  Uteracy  Glassary

i LINC Cusriculum Guidelines 2 Stoge| * CLB 3: Global Citizenship

Instructors may need to:
Us= o range of f phroses ond simgle sarerces
structures
Create simplified versions of anline farms, brochures and
wabsites



Real-World Task
Guidelines:
Stage |

What’s in a Real-World Task =
Page?

r
I
f

T e

Possible Topics

Planning Context

Sample Real-World Tasks

Additional Sample Real-World Tasks and Competency
Areas

Additional Resources

Digital Literacy Strategies
Equity, Diversity and Inclusion Strategies
Trauma-Informed Strategies

[ et




Real-World Tasks

BE|
E
§

Planring Contet
Leamers may require the following:

»  Slaw to nommal rates of spesch
»  isuals and conbextuol dues

e Possible Topics
e Planning Context

= Togics reloted to parsanal reksonce
= Hon-demanding contexts
»  Redatively shart texts

Instructors may need to:

»  Use o range of familior phroses ond smple sentences ond
structures

= Create simplifed versions of online farms, brochures and
wabcites

7
|
i
||||||||||E
]
£
:
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Real-World Tasks

Sample Real World
Tasks

Additional Sample
Real

World Tasks and
Competency Areas
Additional
Resources

Sample Real-World Tasks @

Listen to a short presentation with 2-4 steps on how to
donate your refundable containers to a bottle drive to raise
maney for a free program in your ¢

Comprehending Instructions

Understand instructions and directions reguests related to familiar,
everyday situations of immediate personal relevance.

» Identifies bosic connectors related to time (now, then, before,
after) and place (this, that, here, there).

= Responds with correct actions to instructions.

Listen to a description of 3-5 sentences from several
classmates describing when they celebrate New Year and
some activities they take part in for this celebration.

Listen to instructions about how to care for the outside of

your home, including taking out the garbage, recycling and
compost and clearing snow.

Offer to help a classmate apply for a community garden
space and set up a time to work on it together.

Using a few short, simple sentences, talk about a personal
experience with volunteering.

Read information about getting a driver's license.

for newcomer children to find the contact

. Read a short notice about accessing an after-school tutoring
information and location.

m Read and follow point-form instructions for how to safely
dispose of batteries.

é] Select and copy a list of items your family could do to
reduce the use of single-use plastic in your home.

Write a message of a few sentences to a family member
suggesting they start a recycling effort in class to help the
environment.

Copy several sentences about the challenges women have
when returning to work after having children.

©66ee

w

Additional Sample Real-World Tasks and
Competency Areas

Listen to a classmate describe their volunteer experience.
(Comprehending Information)

Make small talk with another volunteer ot a community
event. {Interacting with Others)

Read a short travel advisary on a government website.
(Comprehending Information)

Complete up to 15 items on o farm to apply for a
govemment heating subsidy. (Getting Things Done)

Additional Resources

Avenue

CCLB

Elli Flashcards: The Environment
Ellii Collection: Environment
Tutela

srenlcg



Real-World Tasks

. Digital Literacy Strategies

. Equity, Diversity and
Inclusion Strategies

. Trauma-Informed Strategies

srenlcg

Digital Literacy Strategies

Successful completion of some tasks may require
some baseline digital knowledge and skills.
Learners may need to:

» Have keyboarding and typing skills.

» Send and receive text messages.
Fill in forms online.

= Have an email address and be able to navigate email
proficiently.

» Send and receive text messages.

Instructors can:

Introduce websites that are relevant to the task(s).

Support learners in finding, navigating and using
websites.

Intreduce tools and apps that can aid learners in coping
with communication barriers, such as translation,
pronunciation, text to speech, speech to text tools, and
50 on.

Teach reading strategies such as skimming and
seanning to find information on websites

Share knowledge and strategies to ensure online safety.

< Trauma-Informed Strategies

Triggers:

» Learners who have experienced trouma can be triggered
by people in positions of authority.

Themes of global citizenship can be triggering for
learners who have experienced trauma or appression.
Always follow trauma-informed practice and watch out
for learners who may need extra support.

Equity, Diversity and Inclusion
Strategies

Instructors Can:

= Use diverse representations of people in all your learning
resources and images. including people who are
2SLGBTQIA, Indigenous, Francophone and of other
eultures, and pecple who have disabilities or whe are
neurodivergent.

Use gender neutral titles when addressing people.
Recognize and teach learners thot Canada is o diverse
place and has people from many different cultures.

Canadian culture includes the cultures of all peaple in
Canada.




Real-World Task
Guidelines:
Stage |

Transitioning to Detailed Sample Tas|e:

Employment - Finding a
Job

Horme > e to Use the National LINC Curricuum Guidelines > Stog| » Employment - Finding @ job
Home  Haw to Use the National LINC Curriculum Guidelines > Stoge |

Stage I:
Employment - Finding a Job

This theme focuses on the eommunication skills
needed to find, oequire, and maintaln o job.

Stage |

Possible Topics

Planning Context

Stoge I. from CLB 1 to CLB 4. describes the
development of basic language ability. Learners in
Stoge | ore developing the skills to communicate in
comman, predictable and non-demanding contexts.
about their own basic needs. everyday activities
and ather personally-relevant topics. Stage |
learners accomplish tasks for the community,
educational and workplacs settings.

Leomers may require the following:

Gl | &

Barking and Canoda Community and
Humerazy Recreation

Chaase o CLB level by chcking below to occess information about Real-Werld Tasks and Detailed

‘Somple Tosks for this theme.
as3 =17

= Very clecrly formettes texts with eler font ar printing

= Use of eommon are fomiliar visunls in reoding et

= Visual chues such as accompanying video far istening lexts
= Very siaw. clear sgeech in istening texis

Instructors may need to:

OO

oot cor = Limit answers thot resuire writing; use tases that require
This section includes real-warld task guidelines and rcling, matching, et
detailed somple tasks in 14 different themes from o famibar, high- e
e - Enmure lopics o very famiiar and cancree
= Aepest lstening texts
Ecqity, Diversity and Educotion ond Employment - At the = Give oot of suppart 1o lenmers in diakagues
Inclusion Learning Wiarkplace

VIEW ALL CLB LEVELS

l

NI

‘amed explein that eertoir ks are authenticoly eomaletsd
anline

© ==

Getting Around and
Transpartation

g Listening

Globel Gizenship Somple Real-World Tosks ©

ErsoymenFndos Additional Sample Real-World Tasks and

imple Real-World Tasks @ Competency Areas

Lister 10 6 fiered give o bsief i for Frefing o job.
Listen to o shart recorded messoge obout on upEaming ICamprehending Infarmtior)
Foce-to-foce) b interview. iderfy the dote and time of the
foce

@

Say @ few wards or g sentence about the jof you want
do. (Sharing Informatian)

=

Shapping

Sociol Connectians
and Relationships.

u short,

Geting Things Dans

et to ke crst

Gening Things Dane

personal needs.

o dertfies leters and numbers

immeciate personal et

L
everyday situations.

- e i requests.

phvass mdicote
pasitie or pagotive commards or
cueste.

i —

S —

Listen

Listen

que interview like.
ctort

thot emplayers are not allowed 1o ack during

work ncnw or when can you start?
Comprehending Infarmatior.
r

or can you wark in the evening=?
Comprehending Informatian

Comprehending Infarmatior.

Unerstand short, simpie, descriptive

& pemon. abyert.

immedlinte nesds.

‘SEE DETAILED SAMPLE TASK

Comprebending nfermotion
@ - Q@ o @ - T e
Hecith and Wellness Womeand izt derstend ery Srple nformatien st Hghty fardion, concrets R ey s gl s o evaing e
Nefghboumood ) e Pk s e e e v i i
Lo ; ] st toa bref inormesion S P ———— f
o st el thrm o the e poisruciy cczmmdoe parens with plysiod times and dates.
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il i et  few bey s e shart enpressiars elted
Camprshending nructions

text shaun o b you wnt o need. (Sharing Informatios
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Detailed Sample Tasks

Real World Task
Planning Context
Vocabulary and Grammar
Knowledge and Strategies
Activities and Tasks
Sample Skill-Building
Activities
Sample Skill-Using Tasks
Sample Assessment Tasks

Teaching Considerations
Resources

Horsa 3w 5 Lioe tha Keizmsl UINE Currcubum Gulaioas 3 Saagel 3 0L

Detailed Sample Task:
Stage |

CLB 1 - Listening
Comprehending Information

Employment - Finding a Job

Detaified Sumple Task §

Real-Worl

Ermpinrast - Frdrg 2 oh + Detried Sanpls Tosk: Lsies i asbart

Id Task

the dote and time of the i

T [— 20 @ —
= rimighl Crowiedon: - -
krowadiae 3l 17 veaa: o . mre . e
P i e . c
Comtext - o
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Stage |

>

Employment — Finding
a Job

>

Real-World Task
Guidelines: Stage 1 -
CLB1

>

DST: Listen to a
Short...

Real-World Task
Planning Context
Vocabulary and Grammar
Knowledge and Strategies

Real-World Task

Listen to a short recorded message about an upcoming (face-to-face) job interview.
Identify the date and time of the interview.

i
: :T Planning Context

Collopse All

— Helpful Knowledge:

* Basic knowledge of the vocabulary of job
searching, applications and interviews.

= Context:

s Aninterview is o meeting with someone
who hires for the company where you
would like to work.

Vocabulary and Grammar

Collopse All

— Sample Vocabulary:

s interview

s months

« dates

o times of day
s hours

» company

o information

= Sample Grammar:

+ Formuloic expressions with modals to
express ability (| can/ can't work on the
weekends).

* Simple yes [ no guestions.
« Verb “be” in sentences about scheduled

* Prepositions of time (on, at).
o Prepositions of place (in, at).

events (eg. My classes are on Monday).

@ Knowledge and Strategies

Collopse All

= Textual and Functional Knowledge:
# Recognizing key words relating to bosic
facts.

* |dentifying words to describe people.
abjects, and daily routines.

» Recognizing bosic syntax such as word
arder.

= Sociolinguistic Knowledge:

o Common social canventions and norms of
politeness.

» Socio-cultural information relating to
service interactions.

srenlcg




©FF Activities and Tasks

Stage |
> & & &

E m p I oym e nt _ F i n d i n g Sample Skill-Building Activities: Sample Skill-Using Tasks: Sample Assessment Tasks:

e Ask loarmers to brainstarm words related 1o # Have learners listen to someone talk about # Listen to a short recorded message from a
N d aral W ate two things they do this week (with dotes potentiol employer to arange an interview.
job search, and jobs. Make a list for closs to X . . i
X and times) and check off the details they Answer simple questions aobout the date
use in the next lessons. .
heard. and time.

s Hove learners practise saying sentences
dabout events and when they happen (e.g.
> My class is on Monday and Wednesday)
s In pairs, learners take turns saying dates
and times while their clossmates mark them

Real-World Task on @ worksheet.

o Create cords with information in two
categories: days of the week and/ or times,

i i - St 1 and images of various activities! routines. In
G u I d el I n es " ag e = srrnalll grsups. h‘;v: :uch IeI:Ir:wer crirr.l:v:- a r

cord from eoch category and say a

= Listen to two peaple talk about an activity
they regularly do for fun: record the day and
time of each activity.

sentence (e.g. animage of a meal and a
card with & pm = | have dinner at 5}
o Learners listen to sentences about events,
> and cirele the times and dates they hear.

s Learners copy vocabulary words relating to
the dates and times to complete sentences

- about various activities.
n
D ST [ L’s ten to a e Learners look at a short, simplified personal

schedule (g.g. for one day, with 2 events in

o day). In pairs, take turns to read aloud the
Sh Ort. ] day and time of each activity.
« Create a short, simple instructor-made story
on the topic, and have learners listen as the
e el instructar reads, following with their finger.
Activities and Tasks Have learners repeat after the instructor to
mateh intonation and fluency. Finally, have
learners read the story as o group, and then
individually. These activities practice

Y Sample SkiII-BuiIding ACtiVitieS vocabulary in context, show relevancy of

the language and improve fluency.

e Sample Skill-Using Activities

e Sample Assessment Tasks o.ﬂfo n I Cg




Stage |
>

Employment - Finding a
Job
>

Real-World Task
Guidelines: Stage 1 -

CLB 1
>

DST: Listen to a Short...

. Teaching
Considerations
. Resources

@ Teaching Considerations

= Cultural Considerations:

»  Alert learners to common ways to arrange a job interview and ways
to respond.

= Digital Literacy Strategies:
To successfully complete the task, learners may need some experience
with ar knowledge of:

» Retrieving recarded phone messages on their devices.

Instructors can:

» Introduce tools and apps that can aid learners in coping with
communication barriers, such as translation, pronunciation, text to
speech, speech to text tools and so on.

» Refer learners to programs to improve their digital skills.

= Equity, Diversity, Inclusion and Indigenization Strategies:
Instructars can:

s Use diverse representations of people in learning materials and
images, including people who are 25LGBTQIA+, Indigenous,
Francophone and of other cultures, and people whe have disabilities
or who are neurodivergent.

= Trauma-informed Strategies:
Possible Trauma Triggers:

» Learners who have experienced trouma can be triggered by people
in positions of authority; make sure learners understand their rights
in the workplace and give strategies for making pelite requests.

» Questioning can be triggering for leamers who hove experienced
trauma; be eareful with the tone of guestions in any kind of mock job
interview situation and make sure learners understand the purpose
of the activities.

Strategies:

» Incorporate teaching leamers how to aeeess information and support
related to job searching in their first longuage.

» Recagnize and respect learners' right to choose if, when and what
they share about themselves and their work situation.

s Create a safe and supportive classroom enviranment by establishing
familiar routines, repeated activities, and model friendly and non-
evaluative interactions; learners who have experienced trauma often
benefit from having routine.

B‘ Resources

= QOutings, Guest Speaker Suggestions, Extension Activities:
»  Use recordings of different authentic job details which have been
simplified to the appropriate level.

= Provide simple transcripts for learners to practice social interactions
to apen an interview and answer simple guestions about their
avablability.

= Realia:

Simplified, teacher-adapted job postings, listing hours, schedules and
start date

= Units and Modules:

= Tutela. CLE 1-2 Employment - jobs and meeting a job counsellor
module

= Tutels. CLE 1 Module plan: Empleyment and volunteering

Init: Talk about job duties

Avenue CourseBuilder, Employment theme:

» Unit: Communicate about work schedules, CLB 2
o Unit: Get help finding o job, CLB 2

* Unit: Talk about job duties, CLB 1

o Unit: Talk about jobs and Workplaces, CLB 1

» Unit: Work and Pay, CLB 1

= Lessons and Activities:
» Tutela. Speaking assessment Emplayment
= Tutela. Speaking ossessment: Job presentation

= CleaConnect. Laws about pay. CLB 1



Additional Tips/Tools l l
Q o

JU° nlcg Home  About  Contact <N

Guiding Principles for LIMC ~ EDIl Considerations for LINC  Instructional Proctices  Task-Bosed Approaoch  Assessment  Types of Classes  Delivery Mode  Literocy  Glossory

Search - top right corner

Print - top right corner

Glossary - last button on Essential Components bar
About - main navigation bar

Contact - main navigation bar

srenlcg



National LINC

A Online Curriculum
a

NLOC is a ready-made courseware for LINC learners in Stage I.
75 CLB 3-4 eLearning units developed between 2020-25 are available on Avenue’s course builder.
100 new elLearning units between CLBs 1-4 will be developed between 2025-2028.

This year, 20 CLB 3 and 10 CLB 4 elLearning units are being written. Completed eLearning units will
go live on a rolling basis.

Team includes:
Manager
Lead Writer
Writers
Reviewers
Development & Media Team
Stakeholder Advisory Group




D Pilot Findings

94%

Of instructors
agreed/strongly agreed
learners improved on
skills/strategies in the unit

85%

Of instructors said learners
were mostly/very engaged
when going through units

Jh achév

88%

Of instructors are
mostly/very likely to
recommend units to other
instructors for teaching
purposes

85%

Of instructors
agreed/strongly agreed
that units helped to
improve learners digital
literacy

88%

Of instructors said the
units were accessible

84%

Of instructors said they
were mostly/very satisfied
with how topics were
delivered



CLB 3 eLearning Units

Learning to Talk about Weekend Plans
Ordering Groceries Online

Asking about a Product in a Drugstore
Telling a Landlord about a Problem

Doing a Volunteer Task in the Community
Choosing a Community Event to Attend
Making an Apology to a Coworker
Completing a School Permission Form

W o NOUL A WDNRE

Creating a Profile for a Casual Job
10. Following a Recipe

11
12

Agenda

13

14.
15.
16.
17.
18.
19.
20.

. Replying to an Invitation
. Getting Information from a Meeting

. Asking to Open a Bank Account

Filling out an Accident Card

Learning to Work in Canada

Using Reflection Skills for Learning

Using Coupons in a Store

Going to an Exercise Class

Booking an Appointment for a Blood Test

Asking for Time Off
w National LINC
/‘;‘Q Online Curriculum



CLB 4 eLearning Units

Practicing to Write the Driving Test

Talking with an Employment Counsellor
Completing a Short Incident Report at Work
Hearing a Funny Story

Getting Help from a Chatbot

Studying the Government for the Citizenship Test
Ordering in a Restaurant

Completing an Intake Form

O o N LA WDNRE

Moving out of your Apartment
10. Identlfymg Shopping Scams

National LINC
Online Curriculum

A g




Who can use NLOC?

Blended Learning

A foundation for your
program

—
— Listening for
Ehe Main Ideo

Self-directed Learning
(Asynchronous)

Supplemental learning

Face to Face (Synchronous)

A foundation for your
program

National LINC
Online Curriculum




How to use NLOC elLearning Units

Request Orientationto NLOC Courseware forLearners

Watchvideo:Overview of NLOC Courseware forInstructors

Learners go through Orientationto NLOC Courseware forLearners

Learners complete Needs Assessment in Orientation unit

Requestselectunits within Course Builderon Avenue

Use National LINC Curriculum Guidelines forrelated tasks

Setup units on Avenue course foryourLearners




Improvements to NLOC units Dec 2025 onwards...

e List of competencies covered
eLearning e Enlarged headings
Unit Preview e Spacing
e Glossary
e Coloured tabs for SBAs, SUTs and the AT
e Footer
eLearning e Page numbers
Unit e Table of contents and bookmarks
e RWTs and their associated SUTs and AT
Summary e Header for Knowledge & Strategies




Thank you!

We welcome any questions!

Funded by: Financé par :

L]
‘ q C h ev l*l Immigration, Refugees Immigration, Réfugiés

and Citizenship Canada et Citoyenneté Canada

Centre for Centre des niveaux de
Canadian Language | compétence linguistique

e Benchmarks canadiens

NS
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